DfE Early Years Teaching consultation (closes 24 Sept 2026)
Draft response from Early Education

1. To what extent do you agree that further developing a common understanding of what works well for teaching young children and babies would improve the quality of early years teaching?  
Strongly agree  · Agree  · Neutral  · Disagree  · Strongly disagree  · Don’t know 
Please provide further details: Qualitative 
Our research shows that the quality and consistency of qualifications are seen by stakeholders as a vital building block to raise standards in early childhood education and care (ECEC).  Developing a common understanding of what works well for teaching young children and babies is a stepping stone towards developing a core framework of practitioner knowledge and skills and then applying it to the various early years qualifications available.  
We are taking as a given that the word teaching must be understood in its broadest sense, as covering all the activities undertaken by educators in the early years.  Effective teaching in the early years relies on educators having a strong understanding of children’s holistic early learning and development, and these must be central to any early years teaching qualification. 
Placements must also be an intrinsic part of the qualification, as a means of ensuring teachers not only understand the theory but can apply it in practice.

2. Over time, the content would feed into other EY qualifications. To what extent do you agree that having a common understanding of what works well for teaching young children and babies would improve the quality of early years practice for all levels of EY qualifications?  · 
Strongly agree  · Agree  · Neutral  · Disagree  · Strongly disagree  · Don’t know 
Please provide further details: Qualitative 
Our research shows that there is a need for a clear qualifications framework with articulated qualification levels that demonstrate a well-defined progression in knowledge and skills.  That would require a clear shared underpinning knowledge base as suggested here.  
One problem with the current system is that teachers in nursery and reception do not require any specific early years content in their qualifications and may therefore not start off having a shared knowledge base with the early years qualified staff with whom they work.  Similarly, leaders in primary may lack this knowledge, which leads to inappropriate attempts to impose inappropriate teaching and learning approaches in the early years.  This shared knowledge base will therefore be relevant beyond the framework of qualifications for new staff, and could potentially be useful for CPD for existing leaders and teachers.
There is a danger that starting with the content for Level 6 qualifications and working down may not be the most logical way to approach this, so there should be recognition that reform to other qualifications might require later review of the content of any early years teaching courses.  However, given that at present, there is no requirement for someone completing an early years teaching qualification to have undertaken other specific early years qualifications, and the likelihood that there will continue to be a range of potential progression pathways, the content of each qualification may need to be considered on a stand-alone basis as well as collectively.  
Each qualification will need to include placement opportunities that bring an understanding of how to apply theory in practice.  It is also key that placements are with different age groups, for example, not only with pre-school age children.

3. To what extent do you favour or oppose the introduction of an evidence backed core body of early years professional knowledge that, in future, all early years training must follow? · 
Strongly favour  · Somewhat favour  · Neither favour nor oppose  · Somewhat oppose  · Strongly oppose  · Don’t know 
Please provide further details: Qualitative
We strongly support the development of a core body of evidence-backed early years professional knowledge and skills to be developed to underpin future early years training.  The variability of courses at all levels is currently one of the challenges when recruiting new staff.  Leaders and managers tell us that they want consistency in what practitioners know and can do, for qualifications with the same title and level, whereas at the moment there are high levels of variability, which undermines trust in those qualifications.
It is important that the definition of evidence is not unduly narrow; for instance, randomised controlled trials are only one form of evidence, and cannot capture all aspects of high quality pedagogy so favouring these over qualitative research approaches would distort the evidence base available.  It is also important that the definitions are open so that new evidence can be incorporated and areas with a less secure evidence base can be developed and added to over time.
Where there is a lack of strong evidence for important areas of skills and knowledge, this must not distort the curriculum – the main criterion for inclusion in the core body of knowledge should be what skills and knowledge teachers need to be good teachers, not the relative strength of the evidence base.  

4. Do you think that early years teachers should have the same teaching status as school teachers? · 
Yes · No · Don’t know 
Please provide further details: Qualitative 
We strongly welcome this initiative to right the historic injustice caused by the introduction of Early Years Teacher Status, which failed to give teachers in the early years parity with their peers in other stages.  This has been damaging both for individuals, whose career choices were limited or who had to spend time and money taking a PGCE after an EYT course in order to obtain QTS, and for the sector as a whole, which is too often treated as second best compared to statutory education.  Both for early years teachers in PVIs and those in schools, this is a necessary recognition of their professionalism and we is also a step towards equalising pay and conditions.

5. To what extent do you favour or oppose early years initial teacher training leading to QTS? · 
Strongly favour  · Somewhat favour  · Neither favour nor oppose  · Somewhat oppose  · Strongly oppose  · Don’t know 
Please provide further details: Qualitative
The creation of Early Years Teacher Status gave teachers the title of teacher, while excluding them from QTS, which in effect meant they were not being treated as teachers in any meaningful sense.  It is vital that they can access the same career opportunities, the early career teaching framework and the induction and mentoring support it provides.  For those working in schools, having access to the same pay and conditions is vital, and in due course we hope that a national pay framework will ensure that teachers in PVIs have equivalent benefits (while recognising that the contractual basis may have to differ).

6. To what extent do you favour or oppose early years teachers demonstrating how they meet the Early years teachers' standards - GOV.UK rather than the Teachers' standards - GOV.UK in order to gain QTS? · 
Strongly favour  Somewhat favour  · Neither favour nor oppose  · Somewhat oppose  · Strongly oppose  · Don’t know 
Please provide further details: Qualitative 
We believe that there needs to be full parity between EYTs and other teachers, which will only be achieved through a consistent approach to both.  While there are benefits to having dedicated early years standards, we believe these are outweighed by the benefits of other teachers learning some of the core early years content, for instance all teachers should understand the basics of child development, play-based learning and observation.  This will particularly benefit primary teachers, but has relevance more widely, including for children with SEND or those with developmental differences.

7. To what extent do you agree that an early years core content framework should include early years evidence-based practice only? · 
Strongly agree  · Somewhat agree  · Neither agree nor disagree  · Somewhat disagree  · Strongly disagree  · Don’t know 
Please provide further details: Qualitative 
For full parity with other teachers, it should also reflect the Teachers’ standards, to support career progression and mobility for all teachers.  There would be no logic to having separate standards for early years, but not for other key stages.  
8. To what extent do you agree that an early years core content framework should include early years and key stage one evidence-based practice? · 
Strongly agree  · Somewhat agree  · Neither agree nor disagree  · Somewhat disagree  · Strongly disagree  · Don’t know 
Please provide further details: Qualitative
This will support parity with other teacher training, will help teachers understand transitions better and support greater career opportunities and mobility.  This will fit with existing PGCE courses which are often for 3-7 or 3-8 years, and would in future ideally cover birth to 8 years, to reflect the whole period of early childhood development.  

9. To what extent do you favour or oppose early years teachers having to demonstrate how they meet the Teachers’ standards – GOV.UK rather than the Early years teachers’ standards – GOV.UK in order to gain QTS? · 
Strongly favour  · Somewhat favour  · Neither favour nor oppose  · Somewhat oppose  · Strongly oppose  · Don’t know 
Please provide further details: Qualitative 
This would provide the most consistent approach to ensuring QTS was consistent for all recipients, although we would not want this to come at the expense of the specialist early years knowledge and skills which should be available for those working towards QTS with a specialism in the early years.  Existing QTS routes allow for specialisms by phase or subject, and the early years should not in principle need a different structure.

10. To what extent do you favour or oppose more early years teaching content in the ITTECF? · 
Strongly favour  · Somewhat favour  · Neither favour nor oppose  · Somewhat oppose  · Strongly oppose  · Don’t know 
Please provide further details: Qualitative
While recognising that balance is needed, it is important that the ITTECF has sufficient early years teaching content to be relevant to any teachers in the early years, and can also see benefits eg for other primary colleagues to understand more about early years pedagogy and child development.

10. Do you think the core body of early years professional knowledge would be more beneficial as: 
a) option 1: a stand alone early years core content framework and a separate EY system 
b) option 2: a part of the ITTECF with a combined teacher development landscape 
c) an alternative option, please explain: (Qualitative) 

11. Are there any particular equality implications associated with these proposals? [free text] (Qualitative)
The early years workforce is overwhelmingly female (97%) so removing a policy which treated the early years workforce less favourably than the statutory school-age workforce is addressing a measure which inhibited equal pay and career opportunities in a potentially discriminatory way.  
The early years workforce is also not particularly mobile, with evidence that educators are likely to seek out qualifications in the area where they already live (and work) and to remain in that area after qualifying.  This has implications for raising qualification levels in the most disadvantaged areas for the benefit of children attending settings there, as well as for improving the career prospects, pay and conditions of the educators, who are themselves part of that disadvantaged community.  Mapping the links between childcare “deserts” and of institutions offering early years teaching qualifications would be beneficial.
The Nutbrown Review included a recommendation that “the Department for Education should conduct research on the number of BME staff at different qualification levels, and engage with the sector to address any issues identified.”  This would be a timely opportunity for the Department to obtain better data to explore whether minoritised communities are less well represented in the early years, and particularly at leadership levels, than would be expected, and whether moving from EYT to QTS has a positive or negative impact on diversity in the early years workforce.  Current data is very limited on this.

11. Do you think those who currently hold EYTS/EYPS require further support to effectively teach different key stages in schools? · 
Yes · No · Don’t know 
Please provide further details: Qualitative 
We would suggest that further research on this may be required.  On the one hand, many of those with EYTS/EYPS will now have amassed a good amount of professional experience.  However, it is hard to predict how well this would map across to the knowledge and skills a teacher with QTS would be expected to have.  Any system must be flexible enough to provide appropriate support on an individual basis, while not being unduly onerous or putting unnecessary obstacles in the way of competent and experienced staff who were disadvantaged by the previous system.

12. What do you think conversion from EYTS/EYPS to QTS should look like? Please provide further details: Qualitative
There are examples of countries, such as Belgium and Canada, that have supported professionals to map their knowledge and skills onto the equivalence of a core content framework, but importantly, the mapping is externally assessed via a college or university, requiring a portfolio of evidence to be submitted and for people to be observed in practice. The Canadian model uses the Caregiver Interaction Scale as an internally established observation frame. Examples like this give an option for EYTS and EYPS graduates to map their knowledge, skills and experiences accordingly onto a QTS framework, but the important part is the external review of this. We would be happy to share examples of how this is done in other countries to support consideration of an appropriate model for England.

13. To what extent do you agree that early years teachers working in PVIs should follow a similar induction programme to those in schools?  · 
Strongly agree  · Agree  · Neutral  · Disagree  · Strongly disagree  · Don’t know 
14. Which elements of ECTE school induction do you think would be the most beneficial to supporting EY teachers practice in PVIs? Select the 3 most beneficial, with 1 rating highest.
 1 ·  mentor support for ECTs 
·  induction tutor support for ECTs 
·3  a training programme for new mentors (if the school/setting uses a Department for Education (DfE) funded provider)
 ·2  time out of room for ECTs and mentors
 ·  regular progress reviews and 2 formal assessments for ECTs against the teachers’ standards  

15. We invite respondents to share their views and experiences of the specific barriers or constraints that may affect the provision of high-quality induction in PVIs, as well as any considerations that should inform future policy or support. Free text box (qualitative)  
PVIs vary enormously in the number of staff employed and their qualification levels, their governance structures and leadership. Whether they are stand-alone or part of a chain could also impact on capacity to offer high-quality induction, both in terms of expertise and also staff time.  Recent recruitment and retention challenges mean that some settings may be managed by a level 3 qualified staff member with very little experience, and who has not themselves had the benefit of a high quality induction.  
It therefore feels unrealistic to create a system of ECT induction for PVIs which mirrors that in schools.  It is likely to need to rely on a much wider eco-system of local authority teams (where these have capacity), Early Years Stronger Practice Hubs (where there is one locally) and/or local schools (whose capacity and early years expertise will vary).  Our research shows there are examples of effective mentoring between sectors (eg in Northern Ireland) and that there is strength in local network meetings as a form of mentoring (Graduate Leadership Fund), as well as international examples (eg Canada).
Despite these barriers, we absolutely endorse the goal of a full ECT induction period for QTS in PVIs.  
Also, for as long as it remains the case that a Level 3 can lead and manage a PVI, new Level 3 Early Years Educators should also be entitled to an induction period and structured programme of support.
There should also be a clear programme of what is expected for the induction and supporting resources.

16. We invite respondents to share their views and experiences of the specific barriers or constraints that may affect the provision of high-quality mentoring in PVIs, as well as any considerations that should inform future policy or support. Free text box (qualitative)
See previous answer.  
Many early years settings are now so financially constrained that they are working to ratio with no leeway for either mentors or mentees to have time “off timetable” or paid out of hours time to undertake one-to-one meetings as would be expected within the ECT mentoring arrangements.  This is part of a broader problem which needs to be addressed to allow for CPD time in the early years.
Staff in PVIs may not have had specific training on mentoring and coaching, so training for this may also be required.

17. We welcome views on the value and the challenges of mandating cross-setting training and how it might best be implemented to strengthen practice and collaboration across the early years system. Free text box (qualitative)
Cross-setting training is highly desirable to ensure that trainees have experience of all age ranges within the early years, as well as a range of provider types and pedagogical approaches.  Its value will always be dependent on the quality of the placement setting and the support and mentoring available from leaders and management in the setting.  Partnerships between schools and providers around children’s transitions could be a fruitful starting point for exploring placement possibilities.

